Changes in the education
cardinally changing. The teacher is no longer the main source of knowledge and should become an information flows coordinator, motivator and expert. He/she should cope with a child's (family's) educational needs providing an individual trajectory (programme) of development. This means that the teacher needs several scenarios of each class (lesson) development. The teacher's work should be focused on his/her students ability to apply knowledge in practice, to be not afraid to take responsibility, make decisions, evaluate their resources and look for the missing ones, learn new things and a lot more that is required by the Federal state educational standard. The difficulty of today's practice is that the existing system of pedagogical education does not prepare for it.
To describe a specific character of changes in the system of education it is worth while considering multi-professionalism, a tendency existing in the world (A.P. Beliaeva, A.N. Leibovich, L.M. Mitina, A.Ia. Nain, P.G. Shchedrovitskii, et al.) . This tendency is currently observed in the field of education. Whereas before now "the teacher" was the only qualification, modern teacher demonstrates "a diverse set of work types from a tutor to an education manager and a specialist in education law, from a new educational content developer to a specialist in educational projects implementation, from an educational tests developer and technologist to a specialist in the implementation of individual programs targeted at a child's special abilities" (K.G. Mitrofanov, P.A. Sergomanov, B.I. Hasan, et al., p. 142 ).
Thus, changes in the system of education are accompanied by changes of a person's views on him/herself, his/her place in the professional and social world. And this results in the difficulties of professional identity formation.
The scope of the article also comprises two problems, Krasnoyarsk Krai faces. These are 1) the problem of employment of graduates with pedagogical profession who got their degrees at the universities and colleges in Krasnoyarsk Krai; 2) the problem of keeping young teachers at school. On the average, the annual number of graduates with pedagogical education, who get in teaching at school, is only 35-40 % (Makovskaia) . According to statistics, about 50 % of young teachers leave the school after the first year of their work there (Mitrofanov 2012 
Professional identity
Professional identity is an autonomous concept with its own content. It is formed in the process of professional development and serves an indicator of the formation of a professional personality and his / her professionalization (Iu.P. Povarenkov, T.V. Mishchenko, et al.) .
There are two points of view on the issue of place of professional identity in the structure of identity in general. The specificity of both points of view is reflected in Table 1 . We believe that acceptance of one or another point of view confines a holistic consideration of the "professional identity" phenomenon.
Therefore, we suggest considering professional We assume that the formation of young teachers' professional identity will be more successful if:
• the activity is specially organized in the format of young teachers' professional competitions in the field of meta-subject competences;
• the reflection on own deficits, that become 
Some of the results
Analyzing the respondents' answers, we have received a lot of interesting data. They cannot be presented in full and discussed in one article. Therefore, we suggest discussing the most interesting part of the research, from our point of view. The data will be presented and analyzed Thus, evaluating their professional well-being, young teachers with YPEG experience estimate all the parameters higher than young teachers without such an experience.
Professional deficiencies
The respondents were asked to choose three professional deficiencies they consider peculiar to them from the list of the given ones. Statistically significant differences between the groups of the respondents with and without YPEG experience were obtained regarding such deficiencies as the deficiency of meta- Thus, evaluating their professional well-being, young teachers with YPEG experience estimate all the parameters higher than young teachers without such an experience.
The respondents were asked to choose three professional deficiencies they consider peculiar to them from the list of the given ones. Statistically significant differences between the groups of the respondents with and without YPEG experience were obtained regarding such deficiencies as the deficiency of meta- 
The respondents were asked to choose three professional deficiencies they consider peculiar to them from the list of the given ones. Statistically These data give grounds to assume that YPEG participants are more focused on the development of the students' meta-subject skills.
Interaction with colleagues
There This results in the conclusion that YPEG participants are more focused on productive collaboration with colleagues. They also have such a vital resource for well-being as friendly interpersonal relations with colleagues, helping them cope with all sorts of difficulties, recuperate, etc.
Working with basic curriculum
The analysis of the responses on the ability to work with basic curriculum has shown statistically significant differences: in contrast to the respondents with YPEG participation experience young teachers without such experience mention the ability to conduct a lesson on a particular topic in accordance with basic curriculum more often (62 % vs 38 %). The value of Fisher's ratio test φ* is 3,38, suggesting the significance of differences at p = 0.01. Young teachers with YPEG participation experience much more often mention the ability to modify basic curriculum taking into account their students' age and personal characteristics (50 % vs 31 %). The value of the Fisher's ratio test φ* is 2,793, suggesting the significance of differences at p = 0.01. These data are presented in Fig. 3 .
Thus, YPEG participants turn basic curriculum into a tool of solving THEIR pedagogical problems in working with children whereas young teachers without such experience work basing on the curriculum worked out FROM THE OUTSIDE.
Understanding of prospects
for the nearest three years It is noteworthy that the respondents with YPEG experience do not view getting out of a career as their professional prospect whereas this response is given by young teachers without such experience (2.6 %). Young teachers without YPEG experience also mention the lack of plans, prospects (2.9 %).
These data suggest that YPEG participants mostly associate their professional prospects
Thus, YPEG participants turn basic curriculum into a tool of solving THEIR pedagogical problems in working with children whereas young teachers without such experience work basing on the curriculum worked out FROM THE OUTSIDE. Fisher's ratio test φ* being 2,475 (the significance of differences is suggested at p = 0.01). As for statistically significant differences in the responses on the directions of professional prospects, they were not revealed.
Understanding of prospects for the nearest three years
However, there is some specificity in the responses of both groups as per the number of choices of one or another option. The maximum number of choices by both responding groups refers to the improvement of professional skills in their field (24.5 % of non-participants' choices and 26 % of participants' choices). After that YPEG participants mention the implementation of their own pedagogical getting out of a career as their professional prospect whereas this response is given by young teachers without such experience (2.6 %). Young teachers without YPEG experience also mention the lack of plans, prospects (2.9 %). These data suggest that YPEG participants mostly associate their professional prospects with substantial profound progress, professional development. Thus, we notice formal characteristics in non-participants' description of professional development. As for YPEG members, they consider only substantial characteristics related to professional excellence. 
Views on professional development

Preliminary conclusions
The mentioned above leads to the assumption that young teachers with YPEG participation experience feel more confident in their career than young excellence in the subject area (15 %). Young teachers with no YPEG experience consider professional development to be primarily the excellence in the subject area (25 %), mastering meta-subject competencies (13.8 %), and improvement of qualification grade (certification) (11.2 %).
Thus, we notice formal characteristics in non-participants' description of professional development. As for YPEG members, they consider only substantial characteristics related to professional excellence.
The mentioned above leads to the assumption that young teachers with YPEG participation experience feel more confident in their career than young teachers who are not involved in professional games movement.
This means that young teachers' participation in youth professional educational games affects the success of young teachers' professional identity formation.
YPEG today is a number of events that are not particularly related to young teachers' practice at their school. There are precedents when this connection -of games and work -is built when a young teacher's participation in games significantly changes his / her teaching practice. This becomes the focus of school administration's attention but it is not a designed and formal practice.
The currently relevant task is to work out a system of work with young teachers, youth professional pedagogical games being its central element.
